Piloting an Outreach Program to Address Barriers to Neurodivergence in STEM
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including a hands-on laboratory experience, and
its impact on both the science identity of students
and staff attitudes towards neurodiversity.

Figure 3. Activities of the twice-exceptional neuroscience day camp. A) The camp
centers around the completion of a mentored, hands-on science experiment. The
second annual camp on June 12t 2023, included an introduction and lecture,
iImmersive laboratory experiences, and individual meetings with faculty. Laboratory

CONCLUSIONS

* Neurodivergent individuals face a complex array of

experiments produced real-world data in the form of B) a DNA gel visualized using barriers to participation and success in STEM.
ultraviolet light to genotype a litter of 16p11.2 deletion mice following polymerase chain « Participation in the day camp positively influences
reaction (PCR) and C) fluorescent microscopy images of microglia, the resident science identity of 2e students.

Imaging Stained Microglia

immune cells of the brain, stained using the marker Iba1 (red) and the nuclear marker

DAPI (blue). D) Demographic data obtained from 2e student participants. - Staff participants report more positive attitudes

toward neurodiversity following camp participation.
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